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Peer Review of Teaching for Promotion Applications:
Formative Peer Observation of Teaching
Information, Protocols and 
Observation Form for 
Formative Peer Review
Support for this document has been provided by the Australian Learning and Teaching Council Ltd, an initiative of the Australian Government Department of Education, Employment and Workplace Relations.

The views expressed in this document do not necessarily reflect the views of the Australian Learning and Teaching Council.

1.
The objectives of Formative Peer Review
Faculties, Schools or individual Departments may wish to offer a formative peer observation program, to assist staff members in improving their promotion prospects before they undertake the summative process as part of their promotion applications.  
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It is recommended that Faculties, Schools or Departments offering formative peer review programs use two-person teams of peer reviewers, to help the staff members being reviewed become familiar with the summative peer review process.  However, it is important that both the formative process and the formative feedback reports given to staff members being reviewed be kept completely separate from any summative peer review processes, and from the summative reports that are designed for promotion committees.  Staff members who serve in Faculty, School or Departmental Formative Peer Review Teams (FPRTs) for a colleague seeking promotion should therefore not be chosen as summative Internal Peer Review Team (IPRT) members for that colleague.  This will facilitate objective reporting for the summative peer reviews.
Because the definition of what constitutes good teaching practice is so broad, it is impractical to attempt to construct a prescriptive, rigid framework that would be applicable to all teachers in all teaching situations. With this in mind, the peer review report forms have been designed to be flexible, covering broad dimensions of teaching and learning practice that could reasonably be expected to be present in the practice of an applicant for promotion. At the same time, individual institutions may include additional criteria relevant to the local educational context.
Protocols for formative peer review have been prepared with due recognition of the fact that they may need to be adapted to meet the requirements of individual universities. 
Faculties, Schools and Departments are also welcome to use or adapt the Formative Peer Review protocols and proformas to use in a peer review program oriented to professional development if they wish.  Information about other methods of peer review for professional development purposes is also available at: http://www.cshe.unimelb.edu.au/research/prot.html.
2.
The Formative Peer Review Team
2.1 Role of the Formative Peer Review Team
When a staff member chooses to have her/his teaching peer reviewed, the FPRT members will gain first-order evidence of her/his teaching skills by observing the applicant in one or more teaching/learning situations. 
2.2
Composition of the Formative Peer Review Team
The FPRT should comprise two reviewers, one of whom is a well-credentialed and experienced learning and teaching expert and one of whom is a discipline-specific expert.
2.2.1
The learning and teaching peer reviewer
The learning and teaching peer reviewer should be a staff member who has recognised expertise in the field of learning and teaching. In most cases they would have been the recipient of a teaching award, have formal qualifications in learning and teaching and/or have an educational research profile.  They should be of the same level as the staff member being reviewed, or higher.
2.2.2
The discipline-specific peer reviewer

As far as possible, the discipline-specific peer reviewer should be from the same broad discipline area as the staff member being reviewed, and should have internal recognition and credibility as having an appropriate level of understanding of learning and teaching issues.  They should be of the same level as the staff member being reviewed, or higher.
2.3
The selection of Formative Peer Review Team members
FPRT members should be selected from volunteers within Central or Faculty Academic Development Units and the Faculty, School or Department organising the formative peer review program.  They should not be chosen by the staff member being reviewed.
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Preparation of members of the Formative Peer Review Team
It is recommended that staff members acting as formative peer reviewers be given access to some training in the role.  Some central or Faculty-based Academic Development Units, or Human Resource Units, may already offer training for FPRT members. Where this has not been formally organized, peer reviewers may download teaching example clips from www.adelaide.edu.au/clpd/peerreview and practice writing review reports using the documentation accompanying the videos.  
2.5
Conflict of interest

Some staff members may participate in both formative and summative peer review programs as reviewers.  As reviewer awareness of the results of prior formative feedback may alter or prejudice the results of summative review, reviewers who participate in both forms of peer review are required to act in accordance with the Ethics or Conflict of Interest policy of their university and disclose to the summative peer review Coordinator if they have acted as a formative peer reviewer for the promotion candidate to whom they are assigned.  The Coordinator will then make the appropriate arrangements for another peer reviewer or IPRT to act in their place.

3.
The process

3.1
Nomination of teaching session(s) to be observed

It is the responsibility of the staff member being reviewed to nominate the session(s) to be observed; these may be formal classes, tutorials, a flexible learning program, a laboratory class, etc. Practicalities such as the availability of the reviewers and location may have to be taken into account.

Applicants should provide the review team with a brief synopsis of relevant course and session learning objectives, along with any necessary handouts.  They may also, if they wish, provide other information and documentation relevant to their chosen teaching sessions, particularly with regard to any alignment between the theoretical and practical aspects of their teaching: for example, it would assist the review team for applicants to inform them of the outcomes they are hoping their students will achieve during each session, and of the learning activities and teaching strategies they intend to use to support these learning outcomes. However, the nature and extent of the additional information provided is left to the applicant’s discretion.

3.2
Meeting between the reviewee and FPRT before the observations

The FPRT should have a meeting with the staff member being reviewed before the observations of the teaching session(s). The purpose of this meeting is to provide the reviewee with an opportunity to nominate the session(s) to be observed, discuss issues they perceive to be relevant, and make available any relevant documentation (for example, course outlines, curriculum, resources given to students etc).   This meeting will be organised by the participants, and while there is no set duration, thirty to sixty minutes should be sufficient to cover the ground required. 

3.3
The observation(s)
The FPRT members will passively and unobtrusively observe the nominated session(s), and record their observations.  It is recommended that the applicant let the students in the session to be observed know that there are visitors but not indicate the purpose is to review the applicant’s teaching.
3.4
Meeting between the reviewee and FPRT after the observations

As soon as is practical after the observations have been completed, there should be a second meeting between the staff member being reviewed and the FPRT. The purpose of this meeting is to provide an opportunity for self-assessment on the reviewee’s part, and formative feedback from the FPRT.
3.5 Self-assessment

[image: image6.emf]The staff member being reviewed may, if she/he wishes, complete a self-assessment using the same instrument as the reviewers, and bring it to the post-observation meeting for discussion and comparison.
3.5
Completion of reports by the FPRT
As soon as conveniently possible after the session has been observed, both of the FPRT members should complete their reports independently. If they so desire, they are free to discuss their observations and reflections, but each should complete their final report independently.
The FPRT reports should be confined to the information presented by the staff member being reviewed in the pre-observation meeting, what was observed in the teaching session(s), and subsequent discussion with the applicant. 

The completed report should be signed and forwarded, in confidence, to the staff member being reviewed.  
3.6 After completion
Staff members who have participated in the formative peer review process, either as reviewees or as reviewers, are strongly encouraged to incorporate reflections on and responses to the results of their reviews in their teaching portfolios or other relevant documents.
PEER REVIEW OF TEACHING/LEARNING PROTOCOLS
Preamble
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This document contains details of the nine proposed dimensions of teaching that should inform the process of peer observation of teaching. The nine dimensions of teaching outlined below are not independent; inevitably there is overlap across different dimensions. The dimensions largely reflect the “traditional” lecture/tutorial presentation format adopted by many academic staff. Other dimensions may be added/substituted to adjust to different teaching settings and styles, such as online teaching, small-group or problem-based learning sessions.

The dimensions of teaching used in this protocol, together with associated teaching strategies, are provided as a broad guide only. The strategies outlined are an attempt to illustrate the types of teaching behaviours judged to relate to, and enhance, the respective dimensions of teaching observed.  They do not represent a list of required practices.
It is unlikely that any one teaching session would demonstrate all of the outlined teaching strategies to the same, significant extent. Some teachers may use a few selected strategies extensively; some may use several different strategies in combination so as not to be too dependent on a narrow approach to their teaching; some may use alternative strategies that have been shown to be effective for their particular discipline or group of students. Each of these approaches may have equal efficacy and validity; what is essential during the observed teaching session is the effective demonstration of a planned approach to teaching using strategies that have been identified beforehand and which incorporate appropriate aspects of the nine dimensions of teaching outlined, as well as others relevant to the context.

The pre-meeting between the reviewee and the peer reviewers is important. In that meeting academic staff will identify the strategies to be used during the teaching session to be observed and articulate any additional dimensions appropriate to the context. After the teaching session has been observed, the reviewers will meet briefly with the reviewee to allow for feedback and self-assessment, and to arrange any further review sessions that are desired.
DIMENSIONS OF TEACHING TO BE OBSERVED

Dimension 1:  Students are actively engaged in learning


Indicative teaching strategies for demonstrating this dimension may include: 

· fostering a supportive, non-threatening teaching/learning environment
· encouraging students to express views, ask and answer questions, and allow time and opportunity for this to occur
· using questioning skills which encourage student engagement
· providing immediate and constructive feedback where appropriate
· demonstrating enthusiasm for teaching and learning
· (for smaller groups) fostering extensive interaction
· (for very large groups) presenting in such a manner as to achieve maximum engagement
Dimension 2:  Students prior knowledge and experience is built upon 


Indicative teaching strategies for demonstrating this dimension may include:

· being fully aware of and/or determining students’ prior knowledge and understanding

· building on students’ current knowledge and understanding, and taking them conceptually beyond this level

· where appropriate, using and building upon student contributions and preparation

Dimension 3: Teaching caters for student diversity


Indicative teaching strategies for demonstrating this dimension may include:

· demonstrating an appreciation of the different levels of knowledge and understanding in a group

· addressing, as appropriate, different learning needs and styles within the group

· focussing on building confidence, enthusiasm and intrinsic motivation

· fostering students’ responsibility for their own learning, encouraging them towards being self-directed learners, (as distinct from teacher-directed learners)

· using appropriate strategies for different needs, balancing discursive interactive strategies with those that are more didactic (where simple transmission of knowledge is needed)

· recognising, at times, the need for teacher-directed strategies such as explaining, and being able to implement these effectively

· exercising balance between challenging and supporting students

· designing activities/tasks that allow students of differing abilities to participate/engage and demonstrate/enhance their learning

· providing examples or opportunities for discussion that cater for cultural diversity

Dimension 4: Students are encouraged to develop/expand their conceptual understanding


Indicative teaching strategies for demonstrating this dimension may include:

· helping students bridge the gap between their current conceptual understanding and the next “level”
· helping students become aware of what the next levels are
· encouraging students to become self- directed learners by using the “lecture”/presentation as the stimulus for individual study/learning
· challenging students intellectually eg by extending them with question/answer/discussion components where students’ conclusions must be justified to the teacher and peers.  This usually involves questions such as “What do you think is going on”; “Why”; “What if…?” etc
· encouraging students to internalise or “construct “ their individual conceptual understanding (ultimately the learner must be responsible for his/her own learning)

· encouraging deep (intrinsic) rather than surface (extrinsic) approaches to learning

· working cooperatively with students to help them enhance understanding

· clearly demonstrating a thorough command of the subject matter

Dimension 5: Students are aware of key learning outcomes


Indicative teaching strategies for demonstrating this dimension may include:

· ensuring students are progressively aware of key learning outcomes
· focussing on learning outcomes at key points in the presentation
· ensuring a synthesis of key learning outcomes is emphasised towards the conclusion of the session so that individual student follow-up work is well focussed
· encouraging each student to accept responsibility for learning issues to follow-up and consolidate
· ensuring students are aware of the link between key learning outcomes and assessment (formative and summative), as appropriate
Dimension 6: Actively uses links between research and teaching


Indicative teaching strategies for demonstrating this dimension may include:

· emphasising, where appropriate, links between research outcomes and learning
· using research links appropriately, given the level of student conceptual development
· raising students' awareness of what constitutes research

Dimension 7: Uses education resources and techniques appropriately

Indicative teaching strategies for demonstrating this dimension may include:

· using IT techniques effectively, eg PowerPoint or multimedia presentations of a professional standard
· using, as appropriate, a balance of IT and other strategies
· using available classroom resources to support student learning effectively
· supplying resources, materials and literature to support student learning
· using specific educational strategies and techniques in the design and delivery of teaching sessions, to achieve key objectives

Dimension 8: Presents material logically


Indicative teaching strategies for demonstrating this dimension may include:

· providing an early brief structural overview of the session

· developing this structure in a coherent manner, ensuring students are constantly aware of the development of the session

· providing time for reviewing at key stages, including closure

· establishing closure, aiming at helping students draw together and understand major issues and identify individual learning needs and short-comings

Dimension 9: Seeks feedback on students’ understanding and acts on this accordingly


Indicative teaching strategies for demonstrating this dimension may include

· seeking feedback progressively during the session eg through constant observation of interest level and engagement and by using specific questions to test understanding

· modifying the presentation to accommodate feedback messages

· seeking feedback towards the conclusion of the session to assist student to determine individual work to be consolidated
MEETINGS AND REPORTS
Pre-meeting of both reviewers with reviewee
1.
Negotiate and refine details of the observation protocol

2.
Check and finalise logistics for observation(s) and post-observation meeting

3.
Academic staff member explains:

· session objectives

· rationale for chosen teaching strategies

· how the teaching session fits in to the overall course

· any additional dimensions appropriate to the context

Post-meeting of both reviewers with reviewee
1.
Allow reviewee the opportunity to discuss whether the observed session allowed her/him the opportunity to use their planned approach.  Why/why not?

2.
Allow reviewee the opportunity to self-assess against the agreed dimensions and allow peer reviewers to sight a copy of the self-assessment.

3.
Allow reviewee the opportunity to describe if he/she would do anything differently.  Why?
4.
Allow feedback from the reviewers to the reviewee.
5.
Discuss details of a second observation session, if needed.
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Formative Peer Review of Teaching 

Observation of Teaching Session Report 
Applicant’s details
Applicant’s Name:
_________________________________________________

Faculty:

_________________________________________________

School:

_________________________________________________

Course Name: 
_________________________________________________

Year Level:

_________________________________________________

Type of Session 
_________________________________________________

(e.g. lecture/tutorial/workshop) 

Number of students in course:
_____________________________________

Number of students in this class:
_____________________________________

Date and time of session:

_____________________________________

Length of session:


_____________________________________

Part of session observed:

_____________________________________

Reviewer
Learning and teaching reviewer
  (
Discipline reviewer


  (
Reviewer’s name:
_________________________________________________

School & Faculty:
_________________________________________________

Please read the details included in the Dimensions of Teaching to be Observed listed earlier in this document.

FORMATIVE PEER REVIEW

A. 
General comments

	Dimensions of learning and teaching activity:
	Quantity and quality of evidence

	1. Students are actively engaged in learning
Your examples and comments:


	No apparent examples
	Some examples
	Many examples
	Extensive examples

	
	(
	(
	(
	(

	
	Effectiveness not clear
	Effective 
	Very effective
	Exceptionally effective

	
	(
	(
	(
	(

	2. Students’ prior knowledge and experience is built upon

Your examples and comments:


	No apparent examples
	Some examples
	Many examples
	Extensive examples

	
	(
	(
	(
	(

	
	Effectiveness not clear
	Effective 
	Very effective
	Exceptionally effective

	
	(
	(
	(
	(

	3. Teaching caters for student diversity

Your examples and comments:


	No apparent examples
	Some examples
	Many examples
	Extensive examples

	
	(
	(
	(
	(

	
	Effectiveness not clear
	Effective 
	Very effective
	Exceptionally effective

	
	(
	(
	(
	(

	4. Students are encouraged to develop/expand their conceptual understanding

Your examples and comments:


	No apparent examples
	Some examples
	Many examples
	Extensive examples

	
	(
	(
	(
	(

	
	Effectiveness not clear
	Effective 
	Very effective
	Exceptionally effective

	
	(
	(
	(
	(

	5. Students are made aware of key learning outcomes

Your examples and comments:


	No apparent evidence
	Some evidence
	Clear evidence
	Extensive evidence

	
	(
	(
	(
	(

	
	
	
	
	

	
	
	
	
	

	6. Actively uses links between research and teaching

Your examples and comments:


	No apparent examples
	Limited range of examples
	Good range of examples
	Extensive examples

	
	(
	(
	(
	(

	
	Effectiveness not clear
	Effective
	Very effective
	Exceptionally effective

	
	(
	(
	(
	(

	7. Uses educational resources and techniques appropriately

Your examples and comments:


	No apparent examples
	Some examples
	Many examples
	Extensive examples

	
	(
	(
	(
	(

	
	Effectiveness not clear
	Effective 
	Very effective
	Exceptionally effective

	
	(
	(
	(
	(

	8. Presents material logically

Your examples and comments:


	Logic not apparent 
	Logic apparent 
	Logic very clear
	Logic  exceptionally clear

	
	(
	(
	(
	(

	
	
	
	
	

	
	
	
	
	

	9. Seeks feedback on students’ understanding and acts on this accordingly

Your examples and comments:


	No apparent examples
	Some examples
	Many examples
	Extensive examples

	
	(
	(
	(
	(

	
	Effectiveness not clear
	Effective 
	Very effective
	Exceptionally effective

	
	(
	(
	(
	(

	10. Other areas relevant to institutional priorities
Your examples and comments:


	No apparent examples
	Some examples
	Many examples
	Extensive examples

	
	(
	(
	(
	(

	
	Effectiveness not clear
	Effective 
	Very effective
	Exceptionally effective

	
	(
	(
	(
	(


B. 
Your summary of the quantity and quality of evidence and outcomes observed
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